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The authors were asked to provide in-service training 
for teachers in an elementary school on an experimental basis. This 
^he first time the district has offered such training in a single 
school for faculty of that school. Twenty-two of the twenty-seven 
teachers at the 800 pupil elementary school in Spring Valley, New 
York were enrolled in an in-service training course entitled 
"Behavior Modification Procedures for the Elementary School Teacher." 
Among the pinpointed behaviors chosen by the teachers to work on 
were: hitting; out of seat; following instructions; starting and 
completing class assignments; completing homework; talking 
spontaneously; accuracy in arithmetic; thumbsucking; group talkout; 
spelling accuracy; reading speed and comprehension; and wearing 
glasses. By the third training session most teachers had successfully 
changed a behavior in the desired direction. Following nine hours of 
training in behavioral psychology the entire faculty of the 
elementary school were applying operant techniques with no further 
apparent need of consultation with the instructors. (Author) 
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INTRODUCTION 



On September 22, 1971 the authors began an in-service training 
program for the teachers of Lime Kiln Elementary* School, Spring Valley, 
Nev York. The school is one of a number of elementary schools in Ramapo 
Central School District #2, Rockland County, Nev York. There are 
approximately 800 pupils in the school. 

Approximately 3 months earlier, the authors vere contacted by the 
school principal. Hr. Gerald Buckalter, and invited to offer a course 
for the teachers at his school in the basic principles of behavior modi- 
fication in the schools. The course Vas entitled "Behavior Modification 
Procedures for the Elementary School Teacher: Coping with Academic and 

Behavioral Problems . ” There vere 8 scheduled meetings of 2 hour duration 
each. 



Objectives 

The purpose of the in-service course vas to aid teachers to become 
familiar vith the basic principles of operant conditioning, and their 
application as behavior modification procedures in the classroom. Each 
teacher selected one or more "worst problem" children from their own 
classes. Teachers vere trained in the techniques of objective observation 
and systematic procedures for changing problem behaviors. Weekly sessions 
provided opportunity for presentation of results of techniques applied by 
other teachers in the area, as veil as those at Lime Kiln. 

The prime goal of the workshop vas to have the teachers successfully 
change "problem" children's behaviors In directions desired by themselves. 
Teachers vere aided in identifying the behavioral patterns which disturbed 
desired classroom procedure and/or prevented youngsters from successfully 
reaching their own potential. Each teacher charted the results of her 
work, made transparencies of the chart, and discussed the chart vith all 
of the members of the class during each successive workshop meeting. 

Results 

Every teacher attending the workshop successfully changed the behavior 
of one or more children, and this success occurred, for many, almost 
immediately (as the charts on the following pages will demonstrate). 

Several factors vere clearly responsible for the overwhelming success 
of the workshop: 

1. The use of several hundred color slides which shoved the teacher's 
hov-to-do-it (several procedures shown on the slides, many In fact, 
vere applied the next day after they had been seen). 

2. The weekly presentation of charts to the group, which allowed communi- 
cation of the results to all, and shoved the teachers their success, 
and demonstrated, for all to see, their vaxi^^x^bb#ures for dealing 
vith a vide verity of behaviors (many innovative and important procedures 
vere developed by the teachers themselves). 

3* Having the workshop at the teacher's school, and having most of the 
teachers attend it vas of paramount importance. The teachers spoke 
vith one another during the week of their work, collaborated vith 
one another, shared procedures, had parents cooperate, etc. 3 

greatly facilitated an esprit de corps among the teachers. 



Summary of Individual Teacher's 
Behavior Modification Projects 
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NAME 


Grade 


Pinpointed Behavior 


Prescription 


included) 


1. Shlela Abrams 


6th 


Whining, shrieking 
talking like a baby 


Verbal praise 


3 


2. Virginia Andrews 


spec. 


Accuracy of multipli- 


Successive 


6 




ed. 


cation 


approximation 




3. Judy Barash 


1st 


Out of seat 


Praise-lgnore 


7 






Talk-out 


Praise 


- 


4. Nina Bennet 


5th 


Pouting, Sulking 


Praise 


8 






Out of seat 


Praise 


- 


5. Judith Conrad 


1st 


Group Talk-out 


Response cost 


9 


6. Ronnie Fassberg 


6th 


Completed Assignments 


Counting 


10 






Disturbing others 


Praise 


- 


7* Joyce Johnston 


1st 


Group Talk-oi^t 


Response cost 


11 


8.' Sandy Kasket 


Rem. 


. < 

Group talk-out , out 


Token Economy 






Reading of seat, study 






9* Lorraine Levy 


K 


Not available at time of printing 


- 


10. Iynda Levy 


2nd 


Hitting 


Praise 


12 


11. Mary Mahlstedt 


/ K 


Talk-out 


Praise 


13 


12. Kathy Nulty 


4th 


Completed Work 


Praise 


- 


13* FT an O'Connell 


6th 


Completed Work 


Praise 


14 


- % 




Class Disruptions 


Response Cost 


- 


• 

14. Tess Reveman 


4th 


Out of seat 


Countoon 
‘(Response cost) 


15 


15. Yolanda Rupel 


5th 


Spontaneous Talking 


Prompting 


16 


16 . Shirley Schrler 


3rd 


Class talk-out 


Praise 








Hitting 


Praise 


- 


17. Irene Shumofsky 


3rd 


Talk-out 


Praise-lgnore 


17 


18. Florence Silver 


5w 


Speaking Out 


Praise 








Completed Work 


Counting 


- 



Project Sunaary (Continued 



HAMS 


Grade 


Pinpointed Behavior 


2 

i 

I 


Page 


19 Patricia Zeolla 


3rd 


Completed Work 


Pralse-Ignare 


18 


20. Marylyn Kleinberg 1st 

(South Madison School) 


Mini eking Hitting 


Tokens 


- 


21. Marylyn Colton 


Student 

Teacher 


Audit 







er|c 



6 
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Paul L. Brown 
Robert J. Presbie 
Psychology Department 
State University College 
Rev Paltz, New York 

R’oject : Decreasing lining, loud shrieking , skirt tugging, arm 
pulling, and baby talk verbal behavior with the use 
of a "praise and ignore" prescription 

Mrs. Shlela Abrams - 6th Grade Teacher 



P inpointed . Behavior: Whining, loud shrieking, skirt tugging, arm 

pulling, talking like a baby. 



Procedure r 




The sixth j^e^boy concerned in this project was generally described as 

f ba * y * ? e e®ittbd the pinpointed behaviors mostly to the 
teacher but also to a lesser extent to his classmates. The pinpointed 
behaviors were counted for b days to obtain a baseline. After this period 
the child was absent for one week. Upon his return the teacher immediately 
pn praising ali bis good" behavior. This seemed, however, to increase 

^L! n fS’ r0Pr if!w eha ^ 0r and deBands attention. The chart below clearly 
® b f^L this * At this point the teacher began ignoring all the pinpointed 
ehaviors ( pesty actions ) and continued to praise deslreable behavior. 

Results and Discussion : 

The marked decrease in inappropriate behavior after the praise and Ignore 
prescription was applied is shewn in the chart below. On day 15 the 
student received the good conduct award for the day. 



o 

ERIC 



20 

Rubber of 
whines 3 

shrieks 
tUg8 , pulls 
and babylike J 
verbalizations 



Baseline 

’A 


Only 

fV 


Praise and Ignore 


\i 







— —I -w *7 c. 

School Days 

Humber of pinpointed behaviors emitted during 1 hour 
morning and 1 hour afternoon observation session each day. 
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Paul L. Brown 
Robert J. Presble 
Psychology Department 
State University College 
New Paltz, New York 



^oject : Increasing accuracy of multiplication behavior with 

the use of praise, immediate feedback and a succesifte^ 
approximation prescription. 



Mrs. Virginia Andrews - Special Education Teacher 
Pinpointed Behavior? Doing multiplication problems correctly. 
Procedures 



J uestlon was receiving special help In multiplication. 

•^P*- »» <*art vas shorn to the child 
*“ ® >ula essess hie own progress. Bach multiplication 
problem could be presented visually with flash cards or verbally by the 

5 a f tl ? r 8l JPiy aaylng the problem. The speed with which flesh cards and 
verbal problems were given vas varied by changing the time between each 
j"* 1 *!”- "»• ot «* <*■« allowed the teacher to assess Immediately how 

S* *5! was *»*"« vlth each of presentation. When it was found 

2m 2 * 1 . 2 ^ Yf 8 301,18 1,611 visually presented material but not as 
wdl with verbally, presented material a "shaping" process was begun. Verbal 

2° .f* Y ere J 1 ” 4 given at a very slow rate and then slowly Increased. Then 

visual, and Terba 1 pr6s “*B tlons «• to bring the child up to equal 

prjftciency with each type of presentation. 

Iteults and Discussion : 



Be chert below shows the increase in accuracy with each type of presentation. 
Simply using a chart allowed the teacher to gage her own prescription. The 

3 vas activated by chart work." The teacher was 

able to pinpsint his precise problem. He seemed to do well with visually presented 
material but not with verbally presented material , she was now able to tell 
classroom teadiers Just how to work with this problem. 



10 & 

Per cent 
of 75- 
correct 

50- 

2 *. 




Visual 

xxxxxxxxVerbal 



♦ 

1 1 * 1 * * » * « « » > | 

1 2 3 k 5 6 7 8 9 10 11 12 13 ib 15 

School Days 

, Percent Correct multiplication problems 
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Robert Presbie 
Paul L. Brown 
Psychology Department 
State University College 
New P&ltz, Hew York 

Project : Decreasing Out-of-Seat BBhavior with the use of a 

Verbal Praise and Ignore Prescription 

Mrs* Judy Bargsh -1st Grade Teacher 

Pinpointed Behavior : Out-of-seat during class 

Procedure : 

Out-of-seat behavior was recorded for 6 days of baseline during a 30 minute 
time period* Verbal praise directed towards any member of the class was also 
recorded during a different time period* and for 20 minutes a day* During the 
change procedure* out-of-seat behavior was Ignored (not talking to the child 
when he got out of bis seat) » and he was praised for being in. his seat and working.. 

Results and Discussion: 

During the basline the child was out-of-seat around 6 tinea per 30 minute obser- 
vation period. Once the teacher increased verbal praise to all of the children* 
with special emphasis on the target child* the out of seat behavior dropped to 
around 2 per 30 minute period. It remained at around that level during the change 
procedure. In addition to the out-of-seat behavior being of concern to the teacher 
Qffipi nfl qgsigp™»"ts was also of concern. Beigg out— of— seat does not allow a 
child to do hiB work* and getting a child to be in his seat is but the first step 
in getting him to begin his work* and finish it. The teacher reported that* "After 
I praised him for sitting and doing his work* he completed his assignments. On 
10/19/71 his parents were in for open house and they wanted to know what I did 
to send home completed papers. Prior to his chssge in behavior* his papers al- 
ways vent home with 'Finish. ' " So you can see that changing one behavior had 
a very important effect on changing another* and more important behavior* that of 
completing academic assignments . 




Humber of dally out-o f - s eats and teacher verbal praises. 



Paul L. Brown 
Robert J. Presbie 
Psycholpgy Department 
State University College 
Rev Pelts, Rev York 

Project ; Decreasing pouting, sulking, and failure to follow 
instruction behavior with the use of a reinforcement 
of Incompatible behavior prescription 

Mrs. Rina Rennet - 5th Grade Teacher 

Pinpointed Behavior : Pouting (pursing of lips, emitting whining sound) 

Sulking (levering head, whining, not attending to work) 

Failure to follow instructions (not starting work when 
told to) 



Procedure; 



This 5th grade girl had a history ef emitting the pinpointed behaviors above. 

Her mother came to school to discuss this problem with the teacher. Similar 
behavior was being emitted at hone. A time sampling technique was used te 
obtain a baseline for the pinpointed behaviors. On the first day the child 
was observed far a few brief seconds at 9:30 A.M. , 11:30 A.M. and 2:15 P.M. 

If the child was emitting any of the pinpointed behaviors a minus sign (-) 
was marked en a sheet of paper. If the child was engaged la some other behavior 
a check mark (>/) was recorded. After the first day the teacher began to 
praise heavily whenever the child was engaged in cooperative acts, smiling, 
studying or emitting any desireable behavior. The teacher technically 
reinforced behaviors that were incompatible (could not be emitted at the 
same time as) with the pinpointed behaviors. The teache-r employed a method 
of successive approximations or "shaping” of desireable behavior by at first 

praising and attending to even the slightest smile or hint of a cooperative act. 

* 

Results and Discussion: 




Since only 3 observations were made each day the number of pinpointed 
behaviors could not exceed three. The chart below simply depicts the sharp 
decline during observation periods for the days data was collected. There 
was a marked change in the chllds behavior. The teacher reported the child 
was smiling, talking, following instructions and acting Chappy". The mother 
came to school to find out the teachers "secret" . The prescription was explained 
to the mother who proceeded to apply it at home with great success. The mother 
is now keeping charts at home based on consultation with the teacher. 



Baseline-- 




Change procedure applied 


Rumber of 3* 




Bouts 

Sulks 

etc. 

1« 

0- 


\ 






’ 1 


2 3 4 5 6 T 8 9 10 11 12 13 lk 15 



School Days 

Humber of pouts, sulks, dhA failures to follow instructions 
during each day during J^^tiuree^cfeserystloit periods. 
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Robert v . Freebie 
Pool L. Broun 
Psychology Department 
State University College 
Bw Palts, Nee York 



Project ; Reducing Group Talk-out with the use of a 
Group Response Cost Prescription 

Mrs. Judith Conrad-lst Grade Teacher 

Pinpointed Behavior ; Talk-outs of the whole class (any class member) during 

reading and news time 



Procedure: 



Talking-out by any child was recorded during the 105 minutes of the reading q n d 
news time. Pour days of baseline were taken. Then « large chart was wade and 
put on the blackboard. The class was told that it would have 20 minutes "free t ime " 
at the end Qf the day if they wanted to, but that for every five (5) talk-outs they 
would lose a minute of the free time, and that they should try to mafr* the chart go 
down. Teacher verbal praise was also recorded .(but not shown on the chart below) 

Results and Discussion ; 

During the baseline the talk-outs varied between around bO and 80 a period, and 
during the response cost procedure, they went down to 30 or so lmmedlwtley, and 
then down to around 10. Peer pressure was observed, children telling others to 
be quiet, and they also wanted to try to get the chart line to go down. 




H umber of daily talk-outs for a 105 minute news and reading 
period for all of the class 
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Paul L. Brown 
Robert J. Presbie 
Psychology Department 
State University College 
Rev Pelts » New York 



Project : Increasing the number of assignments vith the use 
of a praise and counting prescription 

Mrs. Ronnie Fassberg - 6th Grade Teacher 

Pinpointed Behavior: Humber of daily assignments completed. 

Procedure: 



The 6th grader concerned ±: this project had consistently turned in less 
than 30 % of his daily classroom assignments. During the baseline period 
of 5 days the masher of daily assignments completed vas counts’! and computed 
as a per cent of the total daily assignments given. On the 6th school day 
a praise procedure was begun. The teacher commended the student for beginning 
his work and working studiously. Any completed assignments were heavily 
praised. After several days when this procedure did not appear to be ehang in g 
the childs behavior with respect to completed assignments a new procedure was 
instituted. The child vas given a small booklet in which the teacher made 
a check for each completed assignment. This booklet was sent home for the 
parents to see. In other situations this type of visual representation has 
been shown to help children in attaining some goal. 

Results and Discussion : 

The chart below describes the results. While the praise alone did not 
Beem to work very veil, the addition of the booklet had a dramatic effect 
on the number of completed assignments. During the last 5 days of the 
project during which data vas kept, the child cospleted 1005& of his daily 
assignments • 

The teacher reports that upon using the booklet: 

"Immediately he began to complete work so he could check off his 
own work. His pleasure at seeing the checks encouraged him to complete 
work. As he is completing work he is automatically striving to do 
better quality work. He is growing more satisfied daily both in 
the knowledge that he is doing the work and in the feeling of 
success at a Job well done." 



o 

ERIC 
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Robert J. Presbie 
Paul L p Brown 
Psychology 1 Department 
State University College 
New Paltz, Kew York 



' Project : Reducing Group Talk-out with the use of a 

Group Response Cost Prescription 

Mrs. Joyce Johns ton-lst Grade Teacher 

Pinpointed Behavior : Talk-outs of the whole class (any class member) during 

reading and news time 



Procedure : 

Talking-out by any child was recorded during the 10? minutes of the reading and 
news time. Four days of baseline were taken. Then a large chart was made and 
put on the blackboard. The class was told that it would have 20 minutes "free time" 
at the end of the day if they wanted to, but that for every five. (?) talk-outs they 
would lose a minute of the free time, and that they should try to make the chart go 
down. Teacher verbal priase was recorded (but not shown on the chart below) 

Results and Discussion: 

During the baseline there were 80 or so talk-outs a period, and during the response 
cost procedure, they want down to 50 or so Immediately • In the next days the num- 
ber of talk-outs very quickly want down to 10 or less. The teacher reported that 
the children in the class wanted the chart line to go to 0, and to touch the bottom 
line of the chart. The teacher also reported "peer pressure,” children telling 
other children to be "quiet I " A grocery store counter was used to count the 
talk-outs, and the children were "very aware" of the click of the counter, and 
the notes on the board for how many talk-outs were counted. 




Humber of daily talk-outs for a 105 fdnute news and reading 
period for all of the dess 
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Paul L. Brown 
Robert J. Presbie 
Psychology Department 
State University College 
I Jew Faltz, New York 



Project : Decreasing hitting behavior with a verbal praise 

prescription 

Miss Lynda. Levy - 2nd Grade Teecher 
Pinpointed Behavior: Hitting others with hand or object* 

Procedure: 

During baseline period the total number of times the child Hit others was 
counted. Following this the teacher began praising the child when he was 
not hitting • Th© t©aeh©r praised th & child for his ff io o d ^di&vior* Th© teacher 
attended to behavior that was cooperative and incompatible with hitting* 

During the same time the teacher counted her own verbal praise for a 20-minute 
period each day. 

Results and Discussion: ^ . . . . 

Res ult s are shown on the chart below* During the last 9 days for which 
data is shown the child hit only 1 time each day. 

Hh g t eacher s verbal praise to any and all children in the classroom was shown 
to double over the duration of the project* 






hitting 



- - — praise 




w V. 



O 

ERIC 



School Days 

H umber of times child hit others and teachers verbal praise 
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P&ul L. Brown 
Robert J. Presbie 
Psychology Department 
State University College 
New Paltz, New York 



Project : Decreasing the amount of Inappropriate talk-out 
behavior with the use of a praise prescription 

Mrs. Mary Mahlstedt - Kindergarten teacher 

Pinpointed Behavior: Talking-out in class when teacher is talking. 

Procedure : 

amount of talk-out behavior was counted for a 30 minute period each 
day during the tenure of the project. After one day of baseline the simple 
procedure of the child for her good behavior was begun. If the child 
talked out she was not criticized but another ch i l d that was behaving 
appropriately was praised. 

Results and Discussion: 

The chart below depicts the number of talk-outs each day. The teachers 
own vordsbest describe the results: 

" constantly talked out during "together times". If the 

teacher talked, talked! She constantly took everyone 

elses turn. 

I began praising, 'Look how nicely Peter is waiting for his 
turn. The charting shows that she has almost stepped this behavior. 

It is Interesting to note that other children have begun to praise 
her behavior as well as (each) other. Praise is the key in the room 
which is nice." 




School Days 

Number of .talk-outs for a 30 minute period daily. 
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„ Paul L. Brown 

. Robert J. Presbie 

~ 14 “ Psychology Department 

STate University College 
Rev Pelt a. Rev York 

Project : Increasing the number of completed assignments 

with the use of a verbal praise prescription 

Mr 3. FTan 0'Connel-6th Grade Teacher 

Pinpointed Behavior: Fully completing daily in-class work assignments 

Procedure; 

During each day various classroom assignments were given to all students. 

The child concerned in this project generally failed to complete all or 
most of her assignments. During the first U days of the project the total 
number of assignments the child completed throughout the day vas counted 
and computed as a per cent of the total assignments given by the teacher. 

This constituted the baseline portion of the project. After the fourthday 
the teacher began to praise the child for successive approximations to completed 
assignments and praised heavily when the child completed one entire assignment. 

This praise vas given in class Immediately on completion of some assignment. 

Hie praise vas given even if other assignments were not completed. 

During the same period of time the teacher counted her own verbal praise 
to any child in the class for a 20-minute period each day. An attempt 
was made to emit verbal praise at the rate of at least once every two 
minutes. 

Results and Discussion; 

Baseline data and number of talkouts after the change prescription are shown 
in the chart below. The left-hand ordinate refers to the per cent of completed 
'^signments and the right hand ordinate to the number of verbal praises emitted 
. r the teacher. The per-cent of completed assignments increased from an 
& jrage of about 20$ during baseline to over 80$ for the last three days of 
the project period Illustrated below. The teachers verbal praise to the entire 
class for a 20-minute period is also shown to Increase. 
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Robert J. Presble 
Paul L. Brown 
Psychology Department 
State University College 
New Paltz, Sew York 



Project : Reducing Out-Of-Seat Behavior with the use of a 

‘•Countoon" Prescription (Response Cost) 

Mrs* Teas -Reveman-Uth Grade Teacher 

Pinpointed Behavior : Out-of-seat during class 

Procedure ; 

Out-of-seat behavior was observed for a 9 day baseline period. Teacher verbal 
praise to any class member was counted by the teacher for a 20 minute period 
each day also. The child was then given a countoon shoving sitting-at-desk . 
and out-of-seat behavior. The 29 was circled on the "t(r Count" numbers, and the 
child was told that if he had fever than 25 talk-outs for the whole day, then 
he ceuld have 10 minutes free time at the library at the end of the day. nils was 
done for days 10 and 11. For days 12 and 13 the number of out-of-aeat behaviors 
he had as a limit was dropped to 8, and the 8 was circled. The out-of-seat be- 
haviors were counted by the teacher during this time for kO minutes, as it had 
been done during the baseline. 

Results and Discussion : 

The teacher's verbal praise rate was quite high initially, and rose during the 
project. The out-of-seat behaviors , which were around 9 or so during the baseline 
period dr oped to 2 or 3 immediately When the response cost procedure with the 
countoon was introduced. When the limit was dropped to 8 out-of-seats, it did 
not make any difference. These results are shown in the chart below. 
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Paul L. Brown 
Robert J. Presbie 
PsycholojgyDepartment 
STate University College 
Hew Paltz, Hew York* 

Project : Increasing the amount of spontaneous verbal 
behavior with the use of praise, counting, 
and prompting prescriptions. 

Mrs. Yolanda Hupei - 5th Grade Teacher 

Pinpointed Behavior: Spontaneous talking and normal verbal behavior 

with teacher and rther students. 



Procedure; 

The teacher reports: 

"Her school records of the past 2 years state that She has been an extreme 
introvert. Ho spontaneous verbalization In School. 

I talked to a bout how important It is to communicate with 

other people at school. I've asked her to count the number of times 
she spontaneously talks out at school. I've been sending her on errands 
that 'require her to talk to other students and teachers. • 

The sending of the child on assignments that would require her to talk to 
others is technically a prompting procedure. 

Results and Discussion : 

■ ' " 1 T " • 7 m ~ 

The number of spontaneous verbalizations Is charted below. The teacher 
reports: 

"All these devices have raised the number of times she talks ~ 
spontaneously each day. 

For the first time this week I saw her engage In social Interaction 
with other children. She was fooling around In response to other 
students. (This was good?)*' 




Humber of daily spontaneous vocalisations 
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I* 



-17- 



Reducing Talk-Out Behavior with the use of a 
"Praise end Ignore" Prescription 



Phul L* Barovn 
Robert J. Freebie 
Psychology Department 
State University College 
Rev Felts, is v fork 



Miss Irene ShunofSky - 3rd Grade Teacher 
Pinpointed Behavior: Talking-out vithswt permission during class 



Procedure: 

Talk-out behavior was counted for a 20 minute period each day tor four 
days to establish a b a sel i ne . After the fourth day the student vas so 
longer criticised for talking out. Bis In ap pr o pr i ate behavior vas ig- 
nored. On the other hand he vas praised vhen he vas found sitting quiet- 
ly end en g agin g In appropriate ecadealc behavior. The vas "caught 

being gapd". Dm counting of t a lk— ou ts continued for the next 8 days during 
ehich the "praise and iffiare" prescription vas applied, 
taring the saae yerta of tins the teeeher counted her own verbal praise 
to say child in thy clans for n 20-nlnute period each day. An atteapt 
ws aade to cndt ferbll praise at the rate of at least once every two 
ninates (.3 per ajtxmtei. This praise vas directed at any and all children 
in the class nflClust vhe dhlld being dlseussed here. 




Results and 

_ of telkouts after the change procedure are shorn 
in the Shaft below. There van a drsnatle decrease in the number of talk- 
outs during the 20 nlufte period of counting. Talk-cut during the rest 
of the day decreased enUarly. The teachers verbal praise increased 
consi derably. The teacher reported, "It has worked. All his behavior la- 
proved. Have used ether techniques for (his)inscnplete work." 
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Robert J • Presble 
Paul L. Brown 

-X8- Psychology Department 

State University College 
New Paltz, NefW York 

Ffrfl j ect: Increasing^ Completed Work during reading period with the use of a 

verbal Praise and Ignore Prescription 

Mrs. Patricia Zeolla-3rd Grade Teacher 

Pinpointed Behavior: 100# completion of assigned work 

Procedure ; 



Ignoring the child when he was not doing work, and praising him when he 

I£LT* he USed **** this b °y* Although a chart is available, 

hown below. Rather , an extended comment by the teacher is reproduced. 

Results and Djscussion : 

"He is a very bright child who came to me hating school and hating work. For 

be did nothing. I then began giving him a great deal of ver- 
°f Phishing him for not doing work, I rewarded him for the 
range h* did do. He is showing a great deal of improvement. Hot only has his 
work gotten better but his own attitude about school and work has inproved. 

Our relationship has gotten much much better. Iv»e hai conferences with his 
mother who says he is better now than he has ever been as far as his attitude 
towards school. She sees a first major breakthrough. She is also in the 
progress of setting up the same techniques. There had formerly been a great 
al or negative reinforcement at home. I have been giving him a great deal of 
attention but I have never once felt that the rest of the class suffered. 

right to go, but I truly feel that I’ve put him on the 



